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1. This Office, through the Curriculum Implementation Division, hereby
disseminates DeiiEd Order No. 016, s. 2026 titled “Guidelines on Lesson Planning
and Learning Design” for the information and guidance of all concerned.
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3. Immediate dissemination of and compliance with this Memorandum is directed.
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6. Immediate dissemination of and strict compliance with this Order is hereby
directed.
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2. ILAW Framework - Refers to the lesson planning framework

adopted under this Order that identifies the essential components of
lesson planning, namely: (a) Intentions, (b) Learning Experience, (c)
Assessing Learning, and (d) Ways Forward. It serves as the
simplified national standard for designing focused, coherent, and
responsive learning experiences.

. Instruction - Refers to the methods, approaches, and processes

used to facilitate learning.

Instructional Leadership - Refers to the deliberate practice of
supporting teaching and learning through evidence-based feedback
and contextualized coaching to systematically improve quality of
teacher/ALS implementer practice and learner achievement.

. Instructional Leader - Refers to School Heads, Head Teachers,

Master Teachers, ALS Focals, Education Program Supervisors for
ALS, and other personnel designated to perform instructional
leadership functions, including but not limited to Grade Level
Coordinators, Learning Area Coordinators, Department Heads, and
Head Teachers reclassified as Teachers V to VII, subject to
succeeding issuances on instructional leadership and supervision.

Learning Design Principles - Refer to instructional principles that
shape the intended learning experience and promote coherent,
responsive, and learner-centered teaching rather than
compliance-oriented practice (see Section B).

Learning Experience - Refers to the sequence of activities,
interactions, assessments, and supports designed to help learners
achieve the intended learning goals.

. Lesson Planning - Refers to the professional responsibility of

teachers and ALS implementers to intentionally prepare for
instruction. Effective lesson planning involves the thoughtful
consideration of learning goals, instructional strategies, assessment
methods, differentiation, and learner needs to support meaningful
learning experiences for diverse learners.

. Lesson Plan - Refers to the instructional tool that documents a

teacher’s or ALS implementer’s instructional thinking and intended
learning process. This definition supersedes distinctions between
the Detailed Lesson Plan (DLP) and Daily Lesson Log (DLL) in DO
No. 42, s. 2016 or the “Policy Guidelines on Daily Lesson
Preparation for the K to 12 Basic Education Program.” The lesson
plan components prescribed in this policy shall apply to both new
and experienced teachers or ALS implementers.



i. Reasonable Accommodations and Modifications - Refer to
adjustments made to the learning environment, instructional
delivery, materials, assessment, or learning tasks to support
learners with disabilities, learning difficulties, and giftedness in
inclusive settings without imposing disproportionate or undue
burden on schools or implementers. Accommodations may include
changes in time, materials, devices, quantity of tasks, or learning
environment. On the other hand, modifications may involve
adjustments to learning objectives, content, or performance
expectations to ensure meaningful participation and access to
learning for all learners.

IV. POLICY STATEMENT

5. DepEd issues these Guidelines to institutionalize flexible, efficient, and
context-responsive lesson planning as an integral component of quality
teaching and learning. The revised lesson planning policy recognizes
teachers and ALS implementers as reflective professionals who exercise
sound pedagogical judgement in designing meaningful learning
experiences responsive to learner needs and contexts.

6. This Order likewise supports the role of instructional leadership in
strengthening lesson planning as a process for professional growth,
collaboration, and continuous instructional improvement. Through
reflective practice, constructive feedback, and coaching, instructional
leaders shall help teachers and ALS implementers enhance their
professional capacity in alignment with their identified needs,
instructional goals, and learner outcomes.

V. POLICY PROCEDURES
A. SIMPLIFYING LESSON PLANNING

7. The lesson plan shall serve as a tool for organizing instructional
thinking, which will guide the teaching-learning process. To simplify
lesson planning, the following ILAW Framework, which consists of four
(4) core elements, shall be used by teachers and ALS implementers:

a. I: Intentions

i. Learning competencies. Teachers and ALS implementers shall
identify the learning competencies to be targeted during the
learning session. Competencies may span several lessons,
provided that each session contributes to clear and progressive
goals toward learner mastery.

ii. Learning objectives. Teachers and ALS implementers shall
unpack, cluster, or sequence learning competencies into clear,
focused, and manageable learning objectives aligned with
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learner readiness, instructional context, and available learning
time to support meaningful mastery.

b. L: Learning Experience

i

ii.

iv.

Learning resources. Teachers and ALS implementers shall
select learning resources that are relevant, appropriate, and
aligned with the learning objectives. Alternative learning
resources for home-based learning shall likewise be prepared
should face-to-face instruction be interrupted, specifically for
Hinay level situations (i.e., circumstances where learners
experience mild stress and learning needs to be intentionally
slowed down), as detailed in the Guidelines for Learning
Continuity in Emergencies .

Pre-lesson activity. Teachers and ALS implementers shall
design brief introductory activities, routines, or check-ins that
activate prior knowledge, establish readiness, and prepare
learners for the learning session.

Lesson flow. Teachers and ALS implementers shall apply
learning design principles throughout the learning session to
ensure that the learner experience remains coherent, engaging,
responsive, and developmentally appropriate. Instruction shall
be adjusted based on learner responses, questions,
misconceptions, and emerging needs rather than through rigid
adherence to the sequence of activities plotted in the lesson
plan.

Opportunities for integration and contextualization.
Teachers and ALS implementers shall identify opportunities to
meaningfully connect lessons within and across learning areas,
integrate contextualized and human-centered uses of
technology, and incorporate relevant real-life, cultural, or
community-based contexts that enrich learner understanding
and engagement.

c. A: Assessing Learning
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Formative assessments. Teachers and ALS implementers shall
conduct formative checks throughout the learning session to
monitor learner understanding and progress toward learning
objectives. These assessments shall guide immediate
instructional adjustments and help identify learners who
demonstrate strong understanding as well as those who may
require additional instructional support.



d. W: Ways Forward

i. Reflective practice. At the end of each lesson/session,
teachers and ALS implementers shall reflect on the teaching
experience and evidence of learning. Thereafter, they shall
identify next instructional steps, such as remediation,
reteaching, enrichment, among others.

ii. Extended learning opportunities. Teachers and ALS
implementers may provide additional learning experiences
within or beyond the classroom to reinforce learners’
knowledge, skills, values, or competencies of learners. These
opportunities may also serve as enrichment or remediation for
learners requiring additional support.

8. Teachers and ALS implementers shall use the Lesson Planning Rubric
(see Annex A) as a self-check tool to determine the alignment of their
respective lesson plans with the essential standards set in these
Guidelines. Master Teachers, School Heads, and instructional leaders
shall use the rubric in providing coaching, mentoring, and
developmental feedback on lesson planning and instructional practice.

9. The rubric shall be used only to support professional reflection and
instructional improvement, and not as a compliance checklist or scoring
tool for paperwork completion.

10. Teachers and ALS implementers shall not be required to include
components beyond those prescribed in the framework. Additional
documentation, excessive detail, or expanded lesson planning
requirements that do not directly support teaching and learning shall be
avoided.

11. To support teachers and ALS implementers in implementing the ILAW
Framework, a simplified lesson planning guide is provided (see Annex
B). The lesson planning guide shall serve only as a reference tool and
shall not be interpreted as a required national template. DepEd shall
focus on alignment with the ILAW Framework rather than the use of a
specific lesson planning template or format. A lesson plan shall be
considered sufficient when the learning intentions, learning experience,
assessment approach, and ways forward are evident and aligned.

12. Collaborative lesson planning, shared resources, digitalization, and
other workload-reducing practices shall be encouraged to support
teacher well-being and instructional quality.

13. For teachers and ALS implementers, the Individual Learning
Agreements (ILAs) and similar learner profiles shall serve as important
references in lesson planning to ensure responsiveness to learner needs,
contexts, and goals.
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14. Teachers assigned to multigrade classes shall adhere to the same
standards for lesson planning applicable to monograde classrooms.
However, to support the effective management and delivery of
differentiated instruction, multigrade teachers may use integrated
lesson planning templates that accommodate two (2) or three (3) grade
levels simultaneously, provided that all essential lesson plan
components are maintained.

15. For teachers and ALS implementers handling learners with disabilities
(LWDs), the Individualized Education Plans (IEPs), as defined under
Republic Act (RA) No. 11650, otherwise known as the “Instituting a
Policy of Inclusion and Services for Learners with Disabilities in Support
of Inclusive Education Act,” shall serve as a critical reference in lesson
planning. Teachers and ALS implementers with LWDs in their classes
are encouraged to collaborate with Inclusive Learning Resource Centers
(ILRCs), Special Needs Education Centers, and other relevant
institutions or community partners to strengthen inclusive practices
and meaningfully integrate interventions into instruction. Lesson
planning shall ensure that reasonable accommodations and
modifications are provided so that LWDs can meaningfully participate in
learning experiences with appropriate support.

16. These lesson planning components may likewise guide collaborative
planning between Indigenous Peoples Education (IPEd) teachers and
community resource persons, such as, but not limited to, community
elders and leaders. Community competencies and Indigenous
Knowledge Systems and Practices (IKSPs) shall also be appropriately
reflected in the lesson plan.

B. LEARNING DESIGN PRINCIPLES

17. The Learning Design Principles describe the intended learning
experience and the core features of effective instruction. Aligned with
the Curriculum Instructional Design Framework that is described in DO
No. 010 s. 2024, or the “Policy Guidelines on the Implementation of the
MATATAG Curriculum,” these principles guide teachers and ALS
implementers in selecting instructional methods and approaches
responsive to their learner needs and contexts. These principles may be
applied at any stage of the lesson.

18. These principles serve as a guide in lesson planning and instructional
decision-making. While not all principles are expected to be evident in
every lesson, teachers and ALS implementers are encouraged to
intentionally apply them over time so learners can regularly experience
varied, meaningful, and developmentally appropriate learning
experiences.
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19. The principles also establish a common instructional language across
DepEd, strengthening collaborative lesson planning, reflective practice,
and purposeful instructional leadership.

Table 1. DepEd’s Learning Design Principles

Principle In Practice
Clear Goals and Describe  precise learning goals, explicitly
Teaching communicate key ideas, model processes clearly,

and use accessible language and concrete examples
to support understanding.

Scaffolding Provide guidance, prompts, specific examples, and
structured practice, then gradually release
responsibility to learners as they build independence
and confidence.

Checks for Conduct low-stakes and timely formative checks

Understanding throughout the lesson to gather feedback and
insights that can inform instructional adjustments.
Checks for understanding shall not be limited to the
assessment portion of the lesson plan.

Active Retrieval and Purposefully revisit prior competencies across
Spacing lessons to strengthen retention, mastery, and deeper
appreciation of learning over time.

Self-awareness and Integrate opportunities for goal-setting, planning,

Metacognition monitoring, and reflection so learners become more
aware of how they learn and develop greater
self-regulation and independence.

Social Learning Use structured discussions and collaboration
activities to broaden learners’ perspectives, deepen
understanding, strengthen communication, and
foster belonging.

Values and Purpose Design learning experiences that are personally

Integration meaningful and connected to values formation,
citizenship, socio-emotional learning, community
aspirations, and cultural identity.

Inclusion Ensure that learning experiences and materials are
universally designed through multiple means of
representation, engagement, action, and expression,
while balancing productive challenges with
appropriate supports that remove barriers to
participation and learning.
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C. LESSON PLANNING AS A TOOL FOR BETTER TEACHING

20. Lesson planning shall remain responsive to learner needs, instructional
contexts, and teacher capacity rather than strictly adhering to
pre-planned activities or prescribed formats. Recognizing that there is
no single way to write a lesson plan, the form and level of detail of
lesson plans shall depend on the specific instructional situation and the
professional developmental needs of the teacher or ALS implementer.
Instructional leadership shall likewise remain flexible, providing
differentiated and targeted support that enables teachers and ALS
implementers to achieve their professional goals.

a. Lesson plans may be more detailed when teachers or ALS
implementers are handling new, unfamiliar, or complex content,
learners, strategies, tools, resources, or modalities. Such lesson
plans may help instructional leaders better understand how
teachers make instructional decisions, apply the Learning Design
Principles, and identify areas where teacher competencies may be
further strengthened.

b. As teachers gain confidence and proficiency in the technical and
pedagogical aspects of teaching, they may prepare more concise
lesson plans that allow greater focus on reflective note-taking,
experimentation with instructional approaches, and continuous
refinement of practice. In these instances, instructional leaders may
serve as partners in reflection, facilitate the processing of insights,
support innovation, and create opportunities for collaborative
learning and knowledge sharing.

21. Regional Offices (RO), Schools Division Offices (SDO), schools, and CLCs
shall not require additional or expanded lesson plan templates,
supplementary forms, or documentation beyond the simplified
standards prescribed in Section V(A) of this Order. This policy seeks to
promote consistent, non-repetitive, and supportive lesson planning
practices across governance levels.

22. Teachers and ALS implementers may use lesson guides, lesson
exemplars, or instructional materials provided by the Central Office
(CO), ROs, SDOs, or external partners as reference materials, provided
that they remain fully responsible for preparing lesson plans responsive
to their learners’ needs and contexts. Such materials may be modified or
adapted in accordance with the framework prescribed in this Order.

23. Consistent with DO No. 003, s. 2026, or the “Foundational Guidelines
on Artificial Intelligence in Basic Education,” the application of Artificial
Intelligence (Al) in teaching, learning, and assessment shall function
strictly as an auxiliary tool to augment instructional design, feedback
mechanisms, and administrative efficiency. The exercise of human
judgment, pedagogical discretion, and professional accountability shall
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remain paramount in all educational processes; therefore, Al systems
are prohibited from replacing the essential role of teachers or the
holistic evaluation of learners. Consequently, fully Al-generated lesson
plans shall not be allowed.

24. Overreliance on Al tools may limit opportunities for teachers and ALS
implementers to deepen pedagogical thinking through the lesson
planning process and reinforce rigid or overly standardized approaches
to instruction.

25. In accordance with DO No. 003, s. 2026, any use of Al assistance in
lesson planning shall be declared according to the following AI Use
Categories:

a. Prohibited Al Use in Lesson Planning. Al tools shall not be used
for core instructional decision-making, including defining learning
objectives, unpacking competencies, designing learning experiences
and instructional strategies (i.e. the ILAW Framework), and/or
making critical judgments in response to learner needs. Reliance on
Al for these core teaching functions limits the development of
teacher pedagogical judgment, responsiveness, and professional
expertise.

b. Limited AI Use in Lesson Planning. Al may be used in a limited
capacity for support tasks and functions (i.e. rephrasing,
organizing, or refining text) only after key instructional decisions
(i.e. the ILAW Framework) have already been made and after
consultation with co-teachers, instructional leaders, or relevant
stakeholders has been maximized. All Al-generated outputs shall
remain subject to teacher review, validation, and adaptation. Al
outputs shall never replace teacher or ALS implementer thinking.

c. Guided AI Use in Lesson Planning. For routine and technical
support tasks, Al may serve as a low-risk tool to assist teachers and
ALS implementers. Acceptable uses include grammar and spelling
checks, improving clarity of language, formatting support, and
translation assistance. All Al-generated outputs shall be carefully
reviewed and validated by the teacher and ALS implementer prior to
integration in the lesson plan to ensure alignment with their
intended meaning and instructional purpose.

D. LESSON PLANNING AS A COLLABORATIVE EXERCISE

26. Collaborative lesson planning shall be encouraged as an opportunity for
teachers and ALS implementers to share instructional strategies,
effective practices, and learning resources. Such collaboration may help
streamline instructional preparation, reduce duplication of effort, and
strengthen alignment of learning competencies across learning areas,
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grade levels, and key stages. Collaborative processes create meaningful
opportunities for peer coaching, mentoring, and professional learning.

27. Schools and CLCs shall have flexibility in determining appropriate
structures and mechanisms for collaborative lesson planning. Learning
Action Cell (LAC) sessions and similar peer-learning platforms may
serve as venues for collaborative planning and reflective professional
discussions.

28. The sharing of lesson plans shall be encouraged and recognized as valid
evidence of teacher or ALS implementer preparation, provided that all
participating teachers and ALS implementers understand the shared
lesson plan and are capable of delivering it effectively.

E. LESSON PLANNING AND INSTRUCTIONAL SUPPORT

29. Teachers and ALS implementers who are newly hired, newly assigned to
a learning area, or identified by instructional leaders as needing
additional instructional support shall receive structured guidance in
lesson planning. Such support may include instructional coaching,
collaborative lesson planning sessions, mentoring on Learning Design
Principles and the use of lesson exemplars or models. Increased
instructional support shall not result in additional documentation
requirements, expanded templates, or unnecessary administrative
burden.

30. Teachers and ALS implementers shall use lesson plans as tools for
reflecting on their teaching practices, enabling them to examine
instructional decisions, identify areas for improvement, and strengthen
instructional approaches over time. As teachers and ALS implementers
gain professional experience, they may adapt lesson planning templates
or develop personalized formats, provided that the requirements of this
Order and other relevant laws, rules, regulations, if any, are complied
with.

31. The lesson plan shall serve as a record of reflective learning design that
captures instructional thinking, understanding of learner needs, and
insights for improving instruction. It shall guide quality lesson delivery
and may also serve as a professional reference that other teachers and
ALS implementers may study, analyze, and learn from to support
professional growth.

32. Lesson plans shall likewise be used as tools for developmental feedback.
Instructional leaders shall not focus solely on checking the
completeness of documents when reviewing lesson plans. Instead, there
shall be monitoring, coaching, and feedback shall focus on the following:

a. Alignment and coherence of essential lesson components in relation
to learner developmental readiness and context;
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Intentional application of Learning Design Principles as well as
integration of classroom routines, culture, and expectations,
throughout the lesson;

Use of evidence of learning and reflections to improve lesson
delivery and subsequent lessons, and;

Instructional design and teaching practices as reflections of the
teacher’s beliefs about teaching and learning, as well as the
strengths they are developing in the facilitation of learning.

33. Instructional leaders are highly encouraged to conduct frequent,
non-rated, formative walkthrough observations, typically lasting
approximately ten (10) to fifteen (15) minutes, or longer when schedules
permit, to observe how lesson plans are enacted in practice. These
informal walkthroughs shall enable instructional leaders to provide
timely, constructive, and developmental feedback without the pressure
associated with formal performance evaluation.

Vi. ROLES AND RESPONSIBILITIES

34. The following Offices shall implement measures in support of this Order:

a.
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The Bureau of Learning Delivery (BLD) and Bureau of Alternative
Education (BAE) shall jointly design cost-effective strategies for
communicating lesson planning guidelines and shall coordinate
closely with ROs and SDOs to ensure technical support reaches the
schools and CLCs. The BLD and BAE shall also develop technical
assistance mechanisms to strengthen lesson design practices, in
collaboration with relevant offices across governance levels, such
as, but not limited to the Curriculum and Learning Management
Division (CLMD) and Curriculum Implementation Division (CID).

The National Educators’ Academy of the Philippines (NEAP), in
collaboration with the Bureau of Human Resource and
Organizational Development (BHROD) and other relevant offices,
shall provide capacity-building programs for public school teachers,
ALS implementers, and instructional leaders on lesson planning,
instructional coaching, and reflective practice. Such programs shall
be made accessible to private school teachers and school leaders
and personnel of private ALS Implementers.

The BLD, BAE, NEAP, and BHROD shall collaborate to strengthen
the instructional leadership and coaching dimensions of the
Performance Management and Evaluation System for teachers to
ensure that teachers receive sustained professional support.

The BLD, BAE, NEAP, and BHROD shall coordinate with the
Teacher Education Council (TEC) to strengthen pre-service and
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in-service professional development related to lesson planning,
instructional leadership, and teacher education.

35. The ROs shall monitor the impact of this Order on the workload of
teachers and ALS implementers, instructional quality, and learner
experience. The CLMD, Human Resource Development Division (HRDD),
and NEAP in the Regions shall provide technical assistance and
capacity-building support to SDO supervisors to strengthen their
capability to mentor instructional leaders effectively.

36. The SDOs shall orient and capacitate school and CLC personnel on
formative coaching and mentoring practices. The CID and the Schools
Governance and Operations Division - Human Resource Development
Section shall provide technical support for lesson planning and
coordinate closely with the CO, ROs, and relevant partners in developing
professional development opportunities related to lesson planning and
instructional leadership.

37. At the school and CLC level, the following shall be implemented:

a. School Heads and ALS Focals shall provide regular opportunities for
collaborative lesson planning and strategically position instructional
leaders to support teachers and ALS implementers. LAC sessions
may serve as primary venues for peer learning, sharing effective
practices, aligning competencies, and co-creating lesson plans.

b. School Heads and ALS Focals shall lead qualitative reviews of lesson
plans to ensure alignment with curriculum standards and learner
needs. Findings from these qualitative reviews of lesson plans shall
be the basis for coaching, technical assistance, and instructional
support.

c. Consistent with DO No. 002, s. 2024 or the “Immediate Removal of
Administrative Tasks of Public School Teachers” and DO No. 005, s.
2024 or the “Rationalization of Teachers’ Workload in Public
Schools and Payment of Teaching Overload,” school heads and ALS
Focals shall ensure that teachers/ALS implementers are relieved of
administrative tasks and have ample time for ancillary tasks,
including the preparation of lesson plans. School heads and
instructional leaders shall support the gradual simplification of
lesson planning practices and reduce unnecessary documentation
requirements.

d. School heads and ALS Focals shall organize participatory
conferences and reflective discussions among teachers and
instructional leaders to analyze the impact of lesson planning on
learner outcomes and collaboratively develop strategies for
improving instructional planning practices.
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e. Teachers and ALS implementers shall archive lesson plans in either
digital or printed formats for reference, reflection, and professional
learning purposes. A three-year retention period is recommended,
but may be overruled for lesson plans deemed to be exceptional
cases or used as samples for professional development and/or
coaching purposes. The archiving system shall be organized at the
school level, and shall primarily be wused for school-level
documentation, research, and reference for instructional coaching.

MONITORING AND EVALUATION

38.

39.

40.

41.

The BLD and BAE shall lead the monitoring and evaluation of the
implementation of this Order. The BLD shall take the lead in developing
the monitoring and evaluation (M&E) framework and corresponding
implementation mechanisms across all governance levels. A policy
evaluation shall likewise be conducted every three (3) years to assess
the extent to which the intended outcomes of this Order are achieved
and to further strengthen its provisions and effectiveness.

The ROs, through the CLMD, shall ensure adherence to the principles of
this policy and set in place mechanisms to monitor the effects of this
Order on teacher workload, instructional quality, and learner
experience. The CLMD shall assess field-level conditions and provide
technical assistance and capacity-building support to SDO personnel to
effectively coach and support instructional leaders at the school level.

The SDOs, through the CID, shall continuously assess the needs of
teachers, ALS implementers, and instructional leaders to provide
context-responsive and appropriate technical assistance on lesson
planning and instructional leadership. Such support may likewise
include identifying and addressing barriers that hinder effective lesson
planning, instructional delivery, and instructional leadership practices.

At the school level, School Heads shall continuously assess the
instructional needs of teachers, evidence of learning, and classroom
realities to guide responsive instructional support, coaching, and
professional development interventions.

FUNDING

42,

Expenses related to the implementation of this Order shall be primarily
charged against the Basic Education Curriculum Fund and other
available authorized funding sources, subject to existing budgeting,
accounting, auditing, and procurement laws, rules, and regulations. A
separate guidelines on the release and utilization of funds for this
purpose shall be issued accordingly.



IX. TRANSITORY PROVISION

43.

As part of the transition to the revised lesson planning policy, teachers
may use the DLL or DLP formats specified in DO No. 42, s. 2016 until
the end of the first term of School Year (SY) 2026-2027. Appropriate
capacity-building and technical assistance activities shall be conducted
during the transition period to prepare teachers and ALS implementers
for the full implementation of the revised lesson planning guidelines
beginning the second term of SY 2026-2027.

X. EFFECTIVITY

44,

This Order shall take effect immediately after its approval and fifteen
(15) days after its publication in the Official Gazette or a newspaper of
general circulation and filing with the Office of the National
Administrative Registrar (ONAR) at the University of the Philippines Law
Center, UP Diliman, Quezon City.

XI. SEPARABILITY CLAUSE

45.

If any provision or part thereof is held invalid or unconstitutional by a
competent court, the remaining provisions of this Order not otherwise
affected shall remain valid and subsisting.

XII. REPEALING CLAUSE

46.

This Order repeals DO No. 42, s. 2016. All other issuances or any
provisions thereof inconsistent with the provisions of this Order are
likewise repealed, rescinded, or modified accordingly.

XIIl, REFERENCES

DO No. 42, s. 2016 or the Policy Guidelines on Daily Lesson
Preparation for the K to 12 Basic Education Program

DO No. 42, s. 2017 or the National Adoption and Implementation
of the Philippine Professional Standards for Teachers

DO No. 024, s. 2020 or the National Adoption and Implementation
of the Philippine Professional Standards for School Heads

DO No. 003, s. 2026 or the Foundational Guidelines on Artificial
Intelligence (Al) in Basic Education

DO No. 010, s. 2024 or the Policy Guidelines on the
Implementation of the MATATAG Curriculum

DO No. 002, s. 2024 or the Immediate Removal of Administrative
Tasks of Public School Teachers

DO No. 005, s. 2024 or the Rationalization of Teachers’ Workload
in Public Schools and Payment of Teaching Overload

DepEd Memorandum (DM) No. 017, s. 2025 or the Interim
Guidelines for the Department of Education Performance
Management and Evaluation System for Teachers in the School
Year 2024-2025
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¢ DM No. 089, s. 2025 or the Guidelines on the Multi-Year
Performance Management and Evaluation System for Teachers
from School Years 2025-2026 to 2027-2028; and

e DM No. 291, s. 2008 or the Guidelines for the Implementation of
CSC Resolution 080096 on Working Hours for Public School
Teachers
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ANNEX A
LESSON PLANNING RUBRIC

Not | Why?/ What will make it

I can say that in my lesson plan... Yes Yet better?

Intentions are clearly stated, with
appropriate learning competencies
articulated.

Intentions are evident across all sections.
Thus, there is coherence.

Learning experience is clear — another
teacher can implement this lesson without
additional explanation.

Learning experience is well-designed, with
intentionally embedded Learning Design

Principles.

Learning experience maximizes available
opportunities for integration and
contextualization.

Learning experience is inclusive, provides
opportunities to support learners with
disabilities, barriers, and unique contexts.

Assessment strategies are integrated
throughout the session to see learners
progress or if they need support.

Assessment strategies generate evidence if
learning is successful.

Ways forward and described interventions
are actionable, providing ways to extend or
adjust learning based on reflections.

Notes for my instructional coaching session:
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ANNEX B: LESSON PLANNING GUIDE

Note: This is provided only as an example for how a lesson plan may be organized based on the ILAW framework. Teachers and
schools can adopt this as the template, but it should NOT be interpreted as the sole national format for lesson planning. Use your
best judgment when addressing the prompts, you may use brief notes, integrated responses, or omit sections that are not
applicable.

Lesson Title

Learning Area/s

Name of Teacher/s

Grade Level and Section

No. of Sessions

References
(books, websites, toolkits, etc.)

Declaration of Al use
Cite how Al was used in the formulation of

B L L L L T Ty Ny R S—

the lesson plan.
See DO 003 5.2026 Annex A.
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Intentions

sessions.

Write the competency/ies from the curriculum
that we are targeting, and the content or
performance standards applicable to the

Learning Objectives:

Meaningful learning experiences are anchored in how we frame them. Start by deciding what you want learners to master by the end
of the lesson — keep it clear and simple.

Remember: Understanding your learners’ evolving context and designing around it ensures that your lessons connect with and are
relevant to them.

sessions.

Learner Context:

learning.

Write the smaller knowledge, skills, or tasks
from the competency that the learners will work
on and be able to show by the end of the

Write your observations of your learners, and
how they have been performing or responding
to learning experiences recently. Include
strengths, interests, and possible barriers to
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Leaming A learning experience is like a thoughtfully designed journey. Each activity and interaction builds towards meaningful understanding
and growth. Identify activities and interactions to help learners gain knowledge, skills, or understanding in a purposeful and coherent

Experience way.

Pre-Lesson:
Describe how you will help the learners get ready
for the lesson.

Flow:
Describe the activities that you can implement in 1
or more sessions to meet your intentions.

Apply the Learning Design Principles, use the

prompts below as a guide. Note, not all principles

are expected in every lesson.

e make the objectives clear for the learners

e guide learners before letting them try the task
on their own

e check the state of the learners’ well-being,
understanding, and mastery over the lesson

® connect today's new concepts to past
competencies

* encourage collaboration among learners

e invite learners to reflect on why this matters to
them

e ensure inclusion for learners’ varied abilities,
learning styles, and contexts

Learning Resources:

List down the learning resources that will help you
reach your objectives. Ensure that they are
available and inclusive.

Include options and alternatives in case of
emergencies.

Write down any possibilities to meaningfully
connect to another learning area, special topic, local
context, or technology. Write N/A if none.
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AsseSSing Assessments reveal what learners have gained and what they still need help with. These are helpful in providing you with information
Learning to guide your future instruction throughout the entire session.

Formative Assessment:

Create a task, activity or questions to assess
learning and provide feedback every now and
then. Include ways for learners to ask for guidance
or support throughout each session.

Remember to provide appropriate accommodations
so all learners can demonstrate their
understanding (e.g., varied response formats,
small group options, visual or auditory supports)
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Ways Meaningful learning can also happen beyond the classroom - for both the learners and the teacher.
Forward Pause and reflect on what happened today.

Suggest other learning experiences outside the
classroom/class hours that learners may want to
access to reinforce what they have learned, to
spark their curiosities further, or that may provide
them support in their areas of difficulty.

Think about what you need to change for the next
session based on what happened today. Is there
something the learners are interested in exploring?

Are there some things you would like to share with
your co-teachers, parents, or school leaders about
your classroom experience? What would you like
your instructional coach to help you with?

Reflections may be written in brief notes, bullets, or
annotations.
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